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COVID- 2019 is a challenge for the survival of humans and the society. Business 
organizations are facing the worst hit due to continuous lockdown. Education institutions and 
the universities are facing a tough time to balance teaching-learning effectiveness. Many 
education institutions have adopted online technology with optimum utilization of available 
resources; others face a tough time for survival. This study aims at understanding teachers’ 
perception towards offline and online teaching. 480 academic professionals were selected 
based on simple random sampling techniques. Paired sample T test and One-way ANOVA is 
used to study and find out the difference in the perception of working online and offline among 
academic professionals. The study finds significant differences in teachers’ perception of 
offline and online teaching among the academic professionals.  
Keywords: Working Online, Working Offline, Teaching, Academic Profession 
1. Introduction 
The COVID-2019 pandemic has infected more than 13,070,097 people around the world 
resulting in more than 572,411 deaths as on 14th July 2020. It is estimated that more than 40 – 
70 percent of the world population will be infected with this deadly viral disease. The disease 
pushed the world's economy into danger, affecting production, supply, consumption and job 
market. Both local and multinational business establishments have collapsed, putting the whole 
world into social, medical and economic crisis. This pandemic disease locked down many 
countries, every government is struggling to control the further spread of diseases by locking 
down the cities and states to restrict the movement of people. Many business organizations 
have locked down, closed their business to safeguard the health of their employees. Production 
sector, daily-wage laborers, and the small vendors are the worst hit among all other business 
sectors. In pursuit of meeting the financial goals, many companies have instructed the 
employees to work from home. Software companies, service organizations which are 
automated easily meet the target and business objectives working from home.  
Education Institutions in India are the worst victims of COVID – 2019. India is locked down 
in the mid of March, by which many schools and colleges are in the race of completing the 
syllabus, preparing for semester examinations, practical sessions etc. As schools and colleges 
are not exempted from lockdown, the education sector is facing a very challenging situation. 
Many schools and colleges are not open for online teaching-evaluation as they have limited 
resources and infrastructure to face the challenge. Completion of syllabus, conducting 
examination and announcing results seems impossible at this condition. A few schools, 
colleges and universities are highly innovative with ICT enabled campuses and are overcoming 
the challenges easily. Some universities, autonomous colleges and the schools have adopted 
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online technology to reach out to the students by introducing online classes, online assignment 
submission, online exams, and online admission process and so on, which may balance the 
institutional objectives.  
It may be difficult for many teachers and students to cope with the online classrooms, 
classes, assignments and exams etc. A sudden shift from offline to online is a factor of 
resistance for many among the teaching fraternity. Technology, method of teaching, and 
personal space are the major issues that academic professionals may face while they teach 
online. This research focuses on understanding the perception of academic professionals 
towards working both offline and online. Further, the research also aims at identifying the 
differences between working offline and online among academic professionals. The study also 
suggests various measures, innovative techniques that can be adopted by the education 
institutions and the teachers to successfully meet the challenges in the education sector.   
2. Literature Review 
Working offline is a common process in the production and service industry (Björn, C., 
2017). The definition of work online differs from industry to industry. In computer technology 
and telecommunication offline refers to working in disconnected mode (Gunter, B., et al, 2002; 
Sade-Beck, L., 2004; Bobology). In the education sector offline refers to ‘a mode and method 
which is programme or course content is delivered through traditional classroom interaction’ 
(Xiao, J., et al. 2019; Barindra, D., 2018). An offline teaching involves the physical presence 
of teachers and the students in a classroom or designated area (Xiao, J., et al. 2019). An 
effective learning outcome needs a specific learning environment (Machumu, H et al., 2018). 
A teacher’s personal behavior, situational engagement, and instructional design (Thijs, J., & 
Verkuyten, M., 2009) plays a major role in offline teaching. Researchers believe that emotional 
involvement, behavioural and cognitive learning is possible only in offline teaching (Fredricks, 
J. A. et al, 2004) that has a major impact on the learning process. Offline teaching is a large 
platform for discussion, debate, activities and peer to peer contact (Virginia, G., 2017)that 
makes students effectively involved in the learning process (Akan, D., & Basar, M., 2013). A 
teacher who inculcates effective classroom strategy leads to professional development of 
students (Akan, D., & Basar, M., 2013). An efficient offline teaching promotes collaborative 
learning, enhances critical thinking skills and stimulates student’s personality (Frazier, S., & 
Brown, H. D., 2001).  
Researchers found that working offline has major impact on personal, social and academic 
development of working professionals (Titopoulou, M., 2017). It is because; academicians 
believe that working offline develops face to face communication (Lee, P. S., 2010), 
strengthens peer to peer interaction, quick solution to personal and professional issues, direct 
communication with the supervisors and the subordinates and so on (Pettersen, L., 2016; Snow, 
E., 2007). Offline offers a mandate work structure where they are connected, observed and 
responsible for multi-tasks, so that job doesn’t become monotonous (Appel‐Meulenbroek, R. 
2011). Offline also offers larger scope for experiment and enhancement of skill and knowledge 
(Peng, M. et al, 2018). An academician adds self esteem to the job, improves social contact, 
and brings flexibility in managing both personal and professional life (Titopoulou, M., 2017). 
Offline boosts teamwork, facilitates students-interaction, establishes human touch, and results 
in effective teaching-learning evaluation (Pettersen, L., 2016). However it is observed that, 
offline job is tougher and more challenging than online. 
Work Online among academicians is a recent trend in the education sector (Balyer, A., & 
Öz, O. 2018). Development of information and communication technology has broadened 
scope for adopting an online working environment. The students feel comfort as online classes 
are convenient and flexible, improving the technical skills of both teachers and students (Tuan, 
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N. 2015). Many universities and colleges started investing heavily in online teaching 
(Appanna, S. 2008). It is because; traditional teaching-learning is criticized for encouraging 
passive learning and not promoting critical thinking among students. (Banathy, B. H. 2008; 
Hannum, W.H. & Briggs, L.J. 1982).. Through online technology students across the world 
can connect with a teacher in a single point of time. Internet technology became cheaper, 
simpler and compact with a large quantity of repository and learning resources (Milrad, M. 
1991). Today students are becoming smart and highly technology oriented, pushing the 
teachers to adopt innovative technology in teaching (Pei, L., & Wu, H. 2019). However many 
teachers opt out online teaching as they don’t risk time in learning new technology. Many 
teachers resist adopting online teaching as they cannot exercise control over students (Webb, 
P. T. 2002). Conducting practical sessions is technically impossible through online technology 
(Maeko, M., & Makgato, M. 2014). Technical glitch, lack of immediate support to encounter 
technical problems ((Pei, L., & Wu, H. 2019), and incomplete communication are the major 
issues that hinder teachers to use offline teaching.  
Many teachers believe that working online helps them to prioritize the tasks. Online teaching 
helps them to participate in social activities, affords the level of flexibility, work-life balance 
and teaches special skills (Graham, A. D. 2019). It requires technical knowledge, encourages 
creative teaching skill to deal with the audience. Studies found that working online creates 
communication gaps between colleagues and management (Pei, L., & Wu, H. 2019).  There is 
huge scope for material sharing, more time for preparation, and effective evaluation. Many 
students have a tendency to open up while they are in virtual learning.  
Adopting online or offline technology in teaching has been a discussion for many decades. 
Education whether has been taught online or face-to-face is dependent on the quality of 
instruction and the environment (Robert M. Bernard et al, 2004). There are different opinions 
among the educationalists about implementing online technology in teaching (Akan, D., & 
Basar, M. 2007; Peng, M. et al, 2018; Pei, L., & Wu, H. 2019). Online teaching may save time 
only when an academician is able to possess strong technical knowledge and design systematic 
lesson plans. Technology plays a key role in online teaching (Appanna, S. 2008). Studies also 
found that the time that an academician spends on online may be lesser, unlike formal 
classroom a virtual presentation definitely cannot deliver effective lecture (Poonam, V. 2013). 
Online gives larger scope for innovative methods in reaching the students; however the 
impression that a classroom environment creates is way different (Pei, L., & Wu, H. 2019). It 
is the offline work given to an academician to understand the needs and expectations of students 
and plan the lesson accordingly. 
3. Research Design  
The design of the study is descriptive in nature. Descriptive research is a fact-finding 
investigation with adequate interpretation. It is designed to gather descriptive information and 
provides information for formulating sophisticated studies. 
3.1. Problem Statement 
Teaching is a profession that relies on both traditional and modern approach. Whatever the 
modern techniques cannot replace a teacher. Various studies focused on the issues and 
challenges associated with online and offline learning among the students. However, 
perception of academic professionals pertaining to online and offline teaching is a new area of 
study.   
3.2. Scope of the Study 
The study focused on academic institutions such as colleges and universities in Karnataka 
because it is the responsibility of all the higher educational institutions to adapt to the changing 
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scenario of the working pattern due to unpredictable situations. At the same time it is also 
essential to understand the point of academic professionals about changing working patterns 
and how it’s going to be useful in their personal development, effectiveness of their teaching 
and use of technology while working online versus offline. 
3.3. Objectives  
The main objective is to study the perception of working online and offline among academic 
professionals and to find out is there any difference in the perception of working online and 
offline among academic professionals. 
3.4. Sampling Technique 
All the academic professionals who are working in colleges and universities are constituted 
as a population. Among the population, 480 academic professionals were selected based on 
simple random sampling techniques. Van Dessel sample size calculation is adopted to decide 
on sample size.  
3.5. Operational Definition 
3.5.1. Academic Professionals 
In the current study Academic Professionals is defined as, “faculty members who are 
working in various colleges and universities”. 
3.6. Statistical Tool 
The structured questionnaire is used to identify the perception of working offline and online 
among academic professionals. 
3.7. Inclusion Criteria  
Survey was conducted among faculty members to understand their perception of working 
online and offline. Faculty members play a major role in overall growth of students and 
institutions through their knowledge on subject, research work and other administrative tasks 
of the institutions.  
3.8. Data Analysis Techniques  
Paired sample T test and One-way ANOVA is used to study and find out the difference in the 
perception of working online and offline among academic professionals. 
4. Hypotheses 
H0There is no difference in the perception between working online and working offline 
among academic profession with reference to Personal Development 
H1 There is a difference in the perception between working online and working offline 
among academic profession with reference to Personal Development 
H0There is no difference in the perception between working online and working offline 
among academic profession with reference to Use of Technology 
H1 There is a difference in the perception between working online and working offline 
among academic profession with reference to Use of Technology 
H0There is no difference in the perception between working online and working offline 
among academic profession with reference to teaching effectiveness 
H1 There is a difference in the perception between working online and working offline 
among academic profession with reference to teaching effectiveness 
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5. Findings and Suggestions 
Table 1. Difference of Perception of Working Online and Offline among Academic 
Professionals 
Paired Samples Test 
 Paired Differences T df Sig. 
(2-













































.31250 9.20687 .42023 -.51323 1.13823 .744 479 .457 
From the above table it can be found that, there is a statistical difference (p value <0.05) 
between perception of working online and offline among academic professionals with 
reference to (p<.022) personal development and (p<.000) use of technology. Hence alternate 
hypothesis accepted, and null hypothesis is rejected. It means there is a difference between 
perception of working online and offline among academic professionals with respect to their 
personal development and use of technology. But there is no statistical difference (p value > 
0.05) between perception of working online and offline among academic professionals with 
reference to (p>.000) teaching effectiveness. Hence null hypothesis accepted, and alternate 
hypothesis is rejected. It means there is no difference between the perception of working online 
and offline among academic professionals with respect to their teaching effectiveness. 
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5.1. Personal Development of Academic Professionals 
Table 2: Perception among different Designation groups of Academic Professionals 
ANOVA 









646.725 2 323.363 4.289 .014 
Within 
Groups 
35966.400 477 75.401   
Total 36613.125 479    




2256.931 2 1128.466 12.820 .000 
Within 
Groups 
41988.850 477 88.027   
Total 44245.781 479    
There is a statistically significant difference between designation groups as determined by 
one-way ANOVA (F (2,477) = 4.289, p = .014), (F (2,477) = 12.820, p = .000).  Hence there 
is a difference in the perception of Assistant Professors, Associate Professors and Professors 
with respect to their personal development when they work online and offline.  
Table 3: Perception among Gender groups of Academic Professionals 
ANOVA 









4654.016 1 4654.016 69.608 .000 
Within 
Groups 
31959.109 478 66.860   





14.364 1 14.364 .155 .694 
Within 
Groups 
44231.417 478 92.534   
Total 44245.781 479    
There is a statistically significant difference between gender groups as determined by one-
way ANOVA (F (1,478) = 69.608, p = .000).  Hence there is a difference in the perception of 
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male and female professors with respect to their personal development when they work online. 
There is no statistical difference between groups as determined by one-way ANOVA (F (1,478) 
= .155, p = .694). Hence there is no difference in the perception of male and female professors 
with respect to their personal development when they work offline 
Table 4: Perception among different Age groups of Academic Professionals 
ANOVA 









2178.554 3 726.185 10.038 .000 
Within 
Groups 
34434.571 476 72.342   
Total 36613.125 479    




3352.638 3 1117.546 13.008 .000 
Within 
Groups 
40893.143 476 85.910   
Total 44245.781 479    
There is a statistically significant difference between age groups as determined by one-way 
ANOVA (F (3,476) = 10.038, p = .000), (F (3,476) = 13.008, p = .000).  Hence there is a 
difference in the perception of different age group of professors with respect to their personal 
development when they work online and offline 
5.2. Perception of Use of Technology among Academic Professionals 
Table 5: Perception among different Designation groups of Academic Professionals 
ANOVA 
 Sum of 
Squares 




Between Groups 151.875 2 75.938 4.322 .014 
Within Groups 8381.250 477 17.571   




Between Groups 756.131 2 378.066 22.128 .000 
Within Groups 8149.650 477 17.085   
Total 8905.781 479    
There is a statistically significant difference between designation groups as determined by 
one-way ANOVA (F (2,477) = 4.322, p = .014), (F (2,477) = 22.128, p = .000).  Hence there 
is a difference in the perception of Assistant Professors, Associate Professors and Professors 
with respect to their use of technology when they work online and offline.  
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Table 6: Perception among Gender groups of Academic Professionals 
ANOVA 
 Sum of 
Squares 
df Mean Square F Sig. 




625.271 1 625.271 37.795 .000 
Within Groups 7907.854 478 16.544   
Total 8533.125 479    




87.725 1 87.725 4.755 .030 
Within Groups 8818.057 478 18.448   
Total 8905.781 479    
There is a statistically significant difference between gender groups as determined by one-
way ANOVA (F (1,478) = 37.795, p = .000), (F (1,478) = 4.755, p = .030).  Hence there is a 
difference in the perception of male and female professors with respect to their use of 
technology when they work online and offline. 
Table 7: Perception among different Age groups of Academic Professionals 
ANOVA 











1067.696 3 355.899 22.692 .000 
Within Groups 7465.429 476 15.684   







972.924 3 324.308 19.460 .000 
Within Groups 7932.857 476 16.666   
Total 8905.781 479    
There is a statistically significant difference between age groups as determined by one-way 
ANOVA (F (3,476) = 22.692, p = .000), (F (3,476) = 19.460, p = .000).  Hence there is a 
difference in the perception of different age group of professors with respect to their use of 
technology when they work online and offline 
5.3. Perception of Teaching Effectiveness among Academic Professionals 
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Table 8: Perception among different Designation groups of Academic Professionals 
ANOVA 









2083.725 2 1041.863 14.487 .000 
Within 
Groups 
34304.400 477 71.917   
Total 36388.125 479    
TeachingEffectiveness 
-Offline Working  
Between 
Groups 
3965.900 2 1982.950 26.981 .000 
Within 
Groups 
35056.600 477 73.494   
Total 39022.500 479    
There is a statistically significant difference between designation groups as determined by 
one-way ANOVA (F (2,477) = 14.487, p = .000), (F (2,477) = 26.981, p = .000).  Hence there 
is a difference in the perception of Assistant Professors, Associate Professors and Professors 
with respect to their effectiveness of teaching when they work online and offline.  
Table 9: Perception among Gender groups of Academic Professionals 
ANOVA 









485.898 1 485.898 6.469 .011 
Within 
Groups 
35902.227 478 75.109   
Total 36388.125 479    
Teaching Effectiveness- 
Offline Working  
Between 
Groups 
8.775 1 8.775 .108 .743 
Within 
Groups 
39013.725 478 81.619   
Total 39022.500 479    
There is a statistically significant difference between gender groups as determined by one-
way ANOVA (F (1,478) = 6.469, p = .011).  Hence there is a difference in the perception of 
Soonthodu and Rao 
    
104 
male and female professors with respect to their effectiveness of teaching when they work 
online. There is no statistical difference between groups as determined by one-way ANOVA 
(F (1,478) = .108, p = .743). Hence there is no difference in the perception of male and female 
professors with respect to their effectiveness of teaching when they work offline 
Table 10: Perception among different Age groups of Academic Professionals 
ANOVA 









1906.982 3 635.661 8.775 .000 
Within 
Groups 
34481.143 476 72.439   
Total 36388.125 479    
Teaching Effectiveness- 
Offline Working  
Between 
Groups 
4872.214 3 1624.071 22.637 .000 
Within 
Groups 
34150.286 476 71.744   
Total 39022.500 479    
There is a statistically significant difference between age groups as determined by one-way 
ANOVA (F (3,476) = 8.775, p = .000), (F (3,476) = 22.637, p = .000).  Hence there is a 
difference in the perception of different age group of professors with respect to their 
effectiveness of teaching when they work online and offline. 
7. Conclusion and Recommendations 
Technology and education are inseparable. Modern education institutions are highly focused 
into classroom techniques of teaching. COVID – 2019 is the right time for the teachers and the 
education institutions to introspect their stand in technology application and also to interrogate 
their capability to handle the critical situations. A stable education institution should have the 
ability to prepare the teachers in handling both offline and online technology to boost teachers 
- student’s participation in effective learning programs.  
Technology plays a crucial role in online teaching. Teachers and institutions should update 
the technology in order to constitute an effective teaching pedagogy. Designation is a 
determinant factor in online and offline teaching. Many teachers at the professor level need 
technical skill oriented training for easy flow of online teaching. Age is the factor that 
constraints adopting innovative technology among working professionals. Academic 
professionals should wisely choose the technology that suits both personal and professional 
requirements. Eventually online technology will play a crucial role in future education; hence 
the education institutions and the universities upgrade their campus with advanced online 
classroom infrastructure. Education institutions must invest in in-depth research in developing 
innovative technology for practical learning and transparency in online examination. Virtual 
classrooms, personalized cloud technology for teachers and students, mobile applications and 
sophisticated monitoring systems should be adopted to succeed the competition. Institutions 
International Online Journal of Education and Teaching (IOJET) 2021, 1(8), 94-107.  
 
105 
and teachers must adopt collaborative learning, update with technology training programmes 
and develop technology oriented communication skills. Finally, work-life balance, inculcating 
ethical practices should be the major inclusion of online teaching technology.  
8. Limitations and scope for further studies  
The study is confined to the faculty members of selected colleges and universities of 
Karnataka. 480 respondents from various institutions were selected for the study. There is 
larger scope for further studies pertaining to the problems, challenges that the academic 
professionals face while balancing the online and offline academic life.   
9. Conflict of Interest 
Authors declare that there is no conflict of interest.  
10. Ethics Committee Approval  
Authors confirm that the research paper doesn’t need ethics committee approval according 
to the research integrity rules in the country, 
 
  
Soonthodu and Rao 
    
106 
References 
Akan, D., & Basar, M. (2013). The effect of the classroom activities on classroom management 
in the teaching- learning process: The case of Uşak City. Mevlana International Journal 
of Education, 3(4), 147–165. doi: 10.13054/mije.13.63.3.4 
Appanna, S. (2008). A Review of Benefits and Limitations of Online Learning in the Context 
of the Student, the Instructor and the Tenured Faculty. . International Jl. on E-
Learning , 7(1), 5–22. 
Appel‐Meulenbroek, R., Groenen, P., & Janssen, I. (2011). An end‐users perspective on 
activity‐ based office concepts. Journal of Corporate Real Estate, 13(2), 122–135. doi: 
10.1108/14630011111136830 
Balyer, A., & Öz, O. (2018). Academicians’ views on digital transformation in 
education. International Online Journal of Education and Teaching (IOJET), 5(4), 809–
830. Retrieved from http://iojet.org/index.php/IOJET/article/view/441/295 
Banathy, B. H. (2008). Creating Our Future in an Age of Transformation Originally published 
in 1994, PIQ 7.3. Performance Improvement Quarterly, 10(1), 249–264. doi: 
10.1111/j.1937-8327.1997.tb00042.x 
Barindra, D. (2018, February 4). Traditional Learning Vs. Online Learning. Elearningindustry.  
Bernard, R. M., Abrami, P. C., Lou, Y., Borokhovski, E., Wade, A., Wozney, L., … Huang, 
B. (2004). How Does Distance Education Compare With Classroom Instruction? A 
Meta-Analysis of the Empirical Literature. Review of Educational Research, 74(3), 379–
439. doi: 10.3102/00346543074003379 
Björn, C., (2017). Benefits of using offline & online methods in the internationalization 
process– A study of e-commerce companies in Sweden. Thesis submitted to Department 
of Business Studies Uppsala University. May, 2017. http://www.diva-
portal.org/smash/get/diva2:1130298/FULLTEXT01.pdf. Retrieved on 10th April 2020 
Ficarra, L., & Quinn, K. (2014). Teachers’ Facility with Evidence-Based Classroom 
Management Practices: An Investigation of Teachers’ Preparation Programmes and In-
service Conditions. Journal of Teacher Education for Sustainability, 16(2), 71–87. doi: 
10.2478/jtes-2014-0012  
Frazier, S., & Brown, H. D. (2001). Teaching by Principles: An Interactive Approach to 
Language Pedagogy. TESOL Quarterly, 35(2), 341. doi: 10.2307/3587655  
Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School Engagement: Potential of 
the Concept, State of the Evidence. Review of Educational Research, 74(1), 59–109. doi: 
10.3102/00346543074001059 
Graham, A. D. (2019). Benefits of online teaching for face-to-face teaching at historically black 
colleges and universities. Online Learning, 23(1), 144–163. doi: 
10.24059/olj.v23i1.1435 
Gunter, B., Nicholas, D., Huntington, P., & Williams, P. (2002). Online versus offline research: 
implications for evaluating digital media. Aslib Proceedings, 54(4), 229–239. doi: 
10.1108/00012530210443339 
Hannum, W.H. & Briggs, L.J. (1982). How Does Instructional Systems Design Differ from 
Traditional Instruction?. Educational Technology, 22(1), 9-14. Retrieved April 12, 2020 
from https://www.learntechlib.org/p/164226/. 
Lee, P. S. N., Leung, L., Lo, V., Xiong, C., & Wu, T. (2010). Internet Communication Versus 
Face-to-face Interaction in Quality of Life. Social Indicators Research, 100(3), 375–389. 
doi: 10.1007/s11205-010-9618-3 
Machumu, H., Zhu, C., & Almasi, M. (2018). Students’ motivational factors and engagement 
strategies in constructivist- based blended learning environments. Afrika Focus, 31(1). 
doi: 10.21825/af.v31i1.9029 
International Online Journal of Education and Teaching (IOJET) 2021, 1(8), 94-107.  
 
107 
Maeko, M., & Makgato, M. (2014). Skills training through hands-on practical activities in civil 
technology – a case study of three technical schools in South Africa. The Journal for 
Transdisciplinary Research in Southern Africa, 10(3). doi: 10.4102/td.v10i3.180 
Milrad, M. (1991). Designing an Interactive Learning Environment to Support Children's 
Understanding in Complex Domains. In ED-MEDIA 1999--World Conference on 
Educational Multimedia, Hypermedia & Telecommunications. Seatle, WA USA: 
Association for the Advancement of Computing in Education (AACE). doi: 
https://www.learntechlib.org/primary/p/7238/.  
Pei, L., & Wu, H. (2019). Does online learning work better than offline learning in 
undergraduate medical education? A systematic review and meta-analysis. Medical 
Education Online, 24(1), 1666538. doi: 10.1080/10872981.2019.1666538 
Peng, M., Chen, X., Zhao, Q., & Zhou, Z. (2018). Attentional scope is reduced by Internet use: 
A behavior and ERP study. Plos One, 13(6). doi: 10.1371/journal.pone.0198543  
Pettersen, L. (2016). The Role of Offline Places for Communication and Social Interaction in 
Online and Virtual Spaces in the Multinational Workplace. Nordicom Review, 37, 131–
146. doi: 10.1515/nor-2016-0028 
Poonam Vyas (2013). A Comparative Study of Traditional and Multimedia Supported 
Techniques for Imparting Communication Skills at the Tertiary Level. Thesis submitted 
to Birla Institute of Technology. 
Sade-Beck, L. (2004). Internet Ethnography: Online and Offline. International Journal of 
Qualitative Methods, 3(2), 45–51. doi: 10.1177/160940690400300204 
Snow, E. (2007). Intimacy and Face-to-Face versus Computer Interaction. Undergraduate 
Review, (3), 37–50. doi: 10.1515/9783110907643.47 
Sun, A., & Chen, X. (2016). Online Education and Its Effective Practice: A Research 
Review. Journal of Information Technology Education: Research, 15, 157–190. doi: 
10.28945/3502 
Thijs, J., & Verkuyten, M. (2009). Students’ Anticipated Situational Engagement: The Roles 
of Teacher Behavior, Personal Engagement, and Gender. The Journal of Genetic 
Psychology, 170(3), 268–286. doi: 10.1080/00221320903218323 
Titopoulou, M., Ganeva, R., Staykova, J., & Titopoulos, E. (2017). Advantages and 
Disadvantages of the Different Types of Working Hours Organisation. European 
Journal of Economics and Business Studies, 7(1), 199. doi: 10.26417/ejes.v7i1.p199-203 
Tuan, N. (2015). The Effectiveness of Online Learning: Beyond No Significant Difference and 
Future Horizons. MERLOT Journal of Online Learning and Teaching , 11(02).  
Virginia G Gómez, (2017). Classroom community and its benefits: working towards the 
optimization of student learning processes. Verbeia 2017. Monográfico ISSN 2531-159X 
Año I, Número 1, 16-38 
Webb, P. T. (2002). Teacher power: the exercise of professional autonomy in an era of strict 
accountability. Teacher Development, 6(1), 47–62. doi: 10.1080/13664530200200156  
What do Online and Offline Mean? - bobology. (n.d.). Retrieved April 19, 2020, from 
https://www.bobology.com/public/What-do-Online-and-Offline-Mean.cfm 
Xiao, J., Sun-Lin, H.-Z., & Cheng, H.-C. (2019). A framework of online-merge-offline (OMO) 
classroom for open education. Asian Association of Open Universities Journal, 14(2), 
134–146. doi: 10.1108/aaouj-08-2019-0033.  
 
